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1. CONTEXT

School Name: Christies Beach High School School Number: 1013

Principal: Sharon Goldman Partnership Beach Road

At Christies Beach High Schoolheraithryoumyueopl® and thdirs * t
families to lead and deliver high quality care and education so that every young person has the
opportunity to be a successful learner, a confident and creative individual, and an active an informed
citizen’

We are a comprehensive Years 8 to 12 secondary school and also provide a re-entry program for

adults wishing to complete their secondary school education. The school values of Tolerance,
Respect, Understanding and Excellence (TRUE) focus on the achievement of personal best for all
students. We have high expectations of all students and set aspirational standards for teaching,
learning and achievement.

Our school offers academic and vocational pathways with a strong focus on literacy development and
21st Century learning. Our highly dedicated teachers and support staff work with students to explore
the range of learning pathways that will best support them to be successful and pursue further study,
training or employment beyond school. Furthermore, staff provide many opportunities for students to
participate in extra curricula activities that add value to the learning experiences at school and further
support student personal development.

At Christies Beach High School learner intervention and support is a high priority to ensure success
for all students. Approximately 20% of our students have a Negotiated Education Plan (NEP) which is
designed to support student access, participation and achievement in the curriculum for students
verified with disabilities. The Christies Beach Unit (CBU) co-located on our site is a special education
unit that caters specifically for 50 students with significant intellectual and/or physical disabilities.

Furthermore, our school is renowned for the flexible learning programs we deliver to support young
people to re-engage with learning and re-connect to meaningful pathways. This year we had
approximately 310 young people accessing 6 different flexible learning programs. Access to these
programs requires a Flexible Learning Options (FLO) enrolment. FLO is a Department for Education
and Child Development (DECD) strategy that promotes a more flexible approach to learning in order
to support young people who are disengaged or a risk of becoming disengaged from education.
Targeted programs are delivered in partnership with a range of service providers and are supported
by a multidisciplinary team of teachers, youth workers and support staff. These programs provide the
flexibility to design learning and wellbeing programs that are specifically tailored to the individual
needs of the young person and include:

Year 8 Support

8-10 Program

SOLE

CBHS Young Mums program

Re-Engage Youth Services Case Management (REYS)

Learning Together

=A =4 =4 =4 -8 -9

Our school has the highest number of Aboriginal and Torres Strait Islander students in the Southern
Region - approximately 10% of our student population. We have an Aboriginal Education Team that
supports students, staff and families so that our students engage in and achieve success with their
learning. Our school is a member of the SA Aboriginal Sports Training Academy which is an
accredited learning program for young Aboriginal people interested in successful pathways in the
sport and recreation industry.

Page2



Annual Report 2014

For many years, our school has provided learning programs for adults wanting to re-engage with
learning to improve opportunities for further education, training and employment. These adults have
undertaken SACE Stage 1 and Stage 2 subjects offered through our mainstream education program
and in Adult only program called SAIL — Supportive Adult Independent Learning.

Staff at Christies Beach High School care deeply about the students we work with every day. We
greatly value the positive partnerships we develop with families and the school community to achieve
high standards, excellence and success for our students.

2. REPORT FROM GOVERNING COUNCIL

Once again the Governing Council membership was small with only five parents regularly attending
meetings. Without the continued support of these parents/caregivers and teaching staff
representatives, we would not have overcome some of the difficult challenges faced this year. | would
personally like to thank them for their efforts and hope that they will return to the council in 2015.

The main role of the Governing Council is to:
1  Focus on improving student learning outcomes in collaboration with the site leader and staff;

1 Develop a cooperative working relationship between the Governing Council and the site leader
and staff;

1  Represent the whole school community in understanding local educational needs;
1  Set general directions for the site;
1  Monitor and report on achievements.

A major project in 2013 was the new improved school uniform which was implemented specifically
with the new Year 8 students in 2014. Students arrived in the first week of the year with most of the
uniform supply issues sorted and, by the end of the first term, the students were looking quite smart.

This year we saw the completion of the New Trade Training Centre which will support the delivery of
Certificates courses in Automotive and Civil Construction and the kitchen upgrade in the Home
Economics area.

The End of Year Awards night was another wonderful celebration of the achievements of students at
Christies Beach High School.

The work of the Governing Council is vitally important in supporting the school and its community, and
the extent of that work can be a challenge as every year seems to get busier and busier for the school
and families.

We need more Parents and Caregivers to become members of the Governing Council if we are going
to make any difference and help with our most precious assets - Our Children, Our Future, Their
Future. We all need to get together to give our children the best possible future.

Help us, join us - the Governing Council, Christies Beach High School.
With Regards
Stephen Dix

Chairperson
Governing Council, Christies Beach High School
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3. 2014 HIGHLIGHTS

There were many highlights across the school year that demonstrate excellence in achieving personal
best in learning and through other school pursuits, including community involvement and sporting
endeavours. Some of the highlights include:

1 The introduction of a Week 1 Orientation program for all year levels. This program was designed
to support students in their transition to their new year level with a focus on positive learning
behaviours, relationships, student wellbeing and team building.

1 The implementation of a targeted Intervention and Support program which includes QuickSmart
Literacy, QuickSmart Numeracy, Guided Reading and in-class support. Such programs have
supported improved literacy and numeracy outcomes for identified students.

1 The introduction of the City School program for senior secondary students with disabilities and
learning difficulties. This program operates form the Second Story Youth Health Centre in
Adelaide and provides a range of opportunities for students to develop vocational, social,
academic and recreational skills in a supportive environment.

1 The establishment of a unique year 8 -10 flexible learning program on-site, that catered for 40
students who have a history of disengagement.

1 Students from CBU attended Camp Calperum in the Riverland. This camp was a first for many of
the students and was supported by Port Noarlunga Rotary.

9 Literacy and Numeracy Week which was celebrated with students participating in a range of
activities to promote literacy and numeracy. This included staff surprising students at the
beginning of the week by dressing up as story characters or numerical concepts.

1 Our inaugural Wellbeing day which had a focus on increasing the awareness of youth mental
health issues within the community and the celebration of the support students and staff can
provide to each other in difficult times. Many external support agencies attended to promote their
services.

1 A range of activities to promote the Arts across the school and community which included the
annual Arts Showcase, the Art Factor competition, performances at school events — Open Day,
assemblies and lunchtime concerts — and performances at the Holdfast and Marion VIEW Club,
Ramsay Place, Noarlunga Centre, and at the Southern Community Christmas Carols at the South
Adelaide Football Club.

1 Students participating in a range of sporting opportunities which included rugby league, rugby
union, Aussie rules and basketball. Also, a school netball team, Christies Sharks, played each
week in the local community competition at the Noarlunga Leisure Centre.

1 Whole school end of term assemblies and our annual Awards Night which celebrated excellence
in achieving personal best, foremost in learning, but also in other school pursuits.

4. SITE IMPROVEMENT PLANNING AND TARGETS

Christies Beach High School is committed to improving student learning and wellbeing so that all of
our students achieve their personal best. Our underlying premise is that our students can achieve as
well as students in any other school given the right learning conditions. This year we identified
improved curriculum, improved pedagogy and improved engagement as key priorities with a particular
focus on:

1 Improved Curriculum - Intervention and Support, Literacy, Numeracy
1 Improved Pedagogy - 215 Century Learning

1 Improved Engagement - Attendance and Connectedness, Behaviours for Learning

A variety of strategies were implemented to move us closer to the targets set in our Site Improvement
Plan. These included:
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Improved Curriculum - Intervention and Support, Literacy, Numeracy

2014 saw the implementation of a more strategic and targeted Intervention and Support model across
the school which has resulted in improved literacy and numeracy outcomes for identified students. A
key aspect of this strategy was the appointment of an Assistant Principal, with extensive literacy
leadership, to lead a team of teachers and support staff — the Intervention and Support Team.

Year 8-10 Literacy Intervention

Our data indicate that both Reading and Writing intervention are needed to support our students to be
successful learners. Even though the data show Writing levels to be lower (see page 14), it was
decided to start with Reading as the key focus for identified Year 8-10 students. This decision was
made through consideration of current research that indicates the primary importance of young
people being able to find information in texts, interpret that information and connect it to their own
experience and understanding before communicating their understanding to others through speaking
and writing.

In Term 1, PAT-R (Progressive Assessment Tracking - Reading) was conducted for all Year 8
students. Students on Negotiated Educational Plans and /or Aboriginal, Torres Strait Islanders (ATSI)
who scored below Stanine 5 were then further tested, using Running Records, to ascertain the year
level at which the students were functioning.

All Year 9 and 10 students on Negotiated Education Plans were also tested using Running Records.

Students were then put in to either QuickSmart Literacy or Guided Reading Groups depending on
their capabilities. QuickSmart Literacy is a program which develops automaticity of word recognition
and fluency at a lower level. Guided Reading focuses on comprehension strategies at a higher level.
The table below shows the growth for year level cohorts:

Year 8 22 started 17 finished 2.8 years growth
Year 9 20 started 8 finished 2.5 years growth
Year 10 19 started 8 finished 3.2 years growth

Of those students who completed the year
appropriate reading levels — five in Year 8, three in Year 9 and two in Year 10.

S programs,

An analysis of the 33 students who did not complete the program indicated that they either moved
schools, choose not to attend the intervention lessons or had poor attendance to school.

To facilitate the program, teacher time and Student Support Officers (SSOs) were employed to run
the QuickSmart programs.
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Above i Results of Year 8 Dec 2014 PAT-R test

These data display a significant increase in Yr 8 students performing well in Stanines 5, 6 and 7 from
the February data. Interestingly they also show that more students performed poorly at Stanine 1.

Year 11 & 12

Year 11 and 12 students on Negotiated Education Plans were supported by a teacher whose role was
to support student completion of required SACE assessment tasks. The teacher provided
individualised support based on the learning needs of the student and monitored progress. Regular
reports were provided to the subject teachers, the Assistant Principal: Senior School, the student and
their family. This strategy contributed to the improved SACE completion for 2014. We plan to continue
this model for 2015 with the teacher based in the new Senior Learning Support Centre.
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Mathematics and Numeracy Intervention

This year, for the first time, we implemented the QuickSmart Numeracy program with students
identified from the PAT-Maths (Progressive Assessment Tracking — Maths) testing conducted early in
the year. Post testing indicated improvements in accuracy and speed in the four main number
operations (addition, subtraction, division and multiplication). Also teachers reported improvement in
student s’ ¢ o n matheraatical e@bility and being able to transfer the knowledge back into
the classroom. In many cases this resulted in an improvement in student achievement.

Numeracy intervention strategies were introduced into Middle School math classes including problem-
solving strategies (6S strategy), developing accuracy and speed in number facts, group work, and
creating assessment tasks which develop critical thinking skills.

In the Senior math classes the focus has been to improve student engagement and success by using
evidence-based SACE improvement strategies. Staff have engaged in professional learning about
these strategies and developed intervention strategies to engage senior students to achieve
excellence in the SACE. We reviewed the assessment tasks for all senior math courses creating new
assessment tasks using the Learning by Design framework and SACE requirements.

21st Century Learning

Our focus on developing pedagogies for the 21st Century Learning Environment took a number of
crucial steps forward in 2014 but also experienced some setbacks as our planning group, working
party and PLC groups explored developments in infrastructure, facilities, online spaces and
pedagogies.

Several key outcomes were achieved:

M Learning and Curriculum Teams continued to develop curriculum documentation on-line
(Learning and Assessment Plans and key assessment tasks) using the DayMap Learner
Management System so that students (and families) could have increased access to programs of
learning and assessment. This work continues into 2015 as DayMap also develops its service
with module 8.0 being released in late 2014. A number of issues came to light during this year
with particular concern around inaccuracy or errors in recording in the system. A number of staff
training sessions were held to address these and the IT team continued to develop the
procedures for staff, students and families to improve all aspects of the system.

M The amal gamati on of the Resource Centre and
the school. This involved the relocation and upgrade of the Communications Room and IT
infrastructure and the redevelopment of library learning space to include a dedicated reading
area and new learning spaces and furniture. With this upgrade having been completed, the
school has begun developing new staffing structures and practices to maximise the use of this
facility for all of our learners.

T | mpl ementat iroinngofYotuhre Owhh Device’ (BYOD) for

success for years 8 and 9. From this cohort approximately 150 users logged in via the Citrix
system. This represents around 50% of the students. The outcomes of this approach were
limited as teaching staff continued to report that many students did not have regular ICT access
in class. As a result the school has returned to the practice of strategically locating class sets of
Laptops on trollies to support ICT access in the classroom.

9 Our 21st Century Planning Group continued to lead the vision of 21st Century learning at CBHS
and planned professional learning for teachers. This team engaged the services of New Era, a
professional development consulting company, to initiate and work with a Focus Learning Group
[FLG] of teaching staff across the year. New Era worked with our leadership group initially to
evaluate the status of our 21st Century plans. This work has supported the development of our 3
year strategic plan for 21st Century Learning. Across the year New Era continued to work with
the FLG to explore new learning pedagogy in the digital world. While the Flipped Classroom
became an overall focus for a number of the teachers in this group, concerns emerged in relation
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to security of data and privacy. Following advice from DECD, the group pulled back from Cloud
Spaces and is now exploring, with DECD support, the use of an Australian based system called
Stile. This work will continue in 2015.

1  Ongoing professional learning for teachers focused on the use of 21st Century Learning
Technologies to improve student engagement, learning and achievement. Teachers accessed
learning opportunities through their Learning and Curriculum teams, professional learning
communities and weekly workshops delivered by our FLG. Whole school student free day
programs that focused on the Australian Curriculum and SACE included sessions dedicated to
exploring and planning 21st Century pedagogies. The experiences of the FLG were key
learnings for all of our staff.

9 The development of ICT facilities in classrooms continued in 2014. Projectors, screens and
wireless facilities have continued to be expanded in all areas to support the use of interactive
pedagogies and approaches such as the Flipped Classroom. This infrastructure comes at a
significant cost, requiring maintenance and improvement to be considered in the strategic plan.
The school commissioned an audit of its mainframe structures and facilities in late 2014. We
have also initiated a Laptop recall from senior students to review the status of these machines
and will reissue to students in the most effective way for 2015. We plan to facilitate further Laptop
trollies in to all areas of the school.

Priorities for 2015:

1  With our current profile of Laptops aging, options for replacement devices must be explored,
costed and include in our vision.

M  Further development of our DayMap strategy to enhance communication between the school,
student and family.

1  Further development of a vision statement for 215t Century learning at CBHS to focus on
evidence-based best practice which will inform teacher professional learning and infrastructure
planning for the future.

9§  Continued exploration by the 21%t century Planning Group of options available and provision of
recommendations to our school community.

Improved Engagement - Attendance and Connectedness, Behaviours for Learning

Key strategies implemented in 2014 include:

1 Implementation of a whole school approach for monitoring and following up student non-
attendance. This has resulted in improved attendance across all year levels - see 6.1
Attendance.

9 Further development of our 3 tiered case management process. Case review meetings are
held at different levels to assess student learning, wellbeing and engagement and to consider
the range of support services and interventions that are appropriate for individual students.
Weekly case review meetings involved CBHS staff (Year Level Leaders, Assistant Principals,
school counsellors and the Aboriginal Education Leader) meeting with regional office staff.
Individual cases were reviewed and the appropriate follow up identified. School support
processes were also identified and strategies put in place for individual students in close
collaboration with the family. Many of these cases were referred to a range of support
services and outside agencies in order to support the students and their families.
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Implementation of the Week 1 Orientation program for all year levels which included a
staggered start for the school year - only the Year 8 and 12 students attended on the official
first day of the school year. The purpose of the orientation program was to support student
transition from one year to the next and included a focus on positive relationships and team
building, positive behaviours to support successful learning, and student wellbeing. Due to the
success of the program we will implement again in 2015.

Further devel opment of t he s ¢ hood The Cubes ain
collaboration with the Flinders University Onkaparinga Community Education Program
(OCEP). Third year medical students are allocated to the school as part of their studies to
enhance their understanding of adolescent health issues but also to support student health
and to make a difference in adolescent health and well-being concerns. Working with the
s c hool ' dlingdeam, the medical students spent time observing students in class and
were available for advice. Some medical students (in mixed pairs) met with individual
students that the counselling team identified as needing some clinical support with disclosed
health issues. Also, a group of medical students chose to work in Skills and Health classes to
educate students about health risks. Other services accessed to support student wellbeing,
in addition to those already at CBHS, included:

0 The provision of an on-site psychological service through In-School Psychology Child
and Adolescent Services. This service supports our holistic approach to supporting
student wellbeing. A psychologist visited the school to consult with referred students.
In 2015 we will have a new female psychologist who will support referred students.

0 The provision of an outreach service through Adolescent Services Enfield Campus
(ASEC). ASEC is a joint DECD and CAMHS state-wide support service. We
organised for a group of identified boys with anger and self-esteem issues to undergo
the ALERT programme. This program was facilitated by a team of ASEC workers
(psychologist and social worker). Coinciding with the Boys program was a year 8 and
9 Girls program which focused on self-esteem. The program was facilitated by the
same ASEC team as for the boys.

o Mission Australia: A team of youth workers from Mission Australia provided a

n

programme for a maximum of 15 middle school girls with angeri s sues cal

Out " .

Our involvement in the ACARA Year 9/10 Work Studies curriculum pilot assisted the
development of the Life and Career Development (Skills) program at Year 9 and 10. This
work will see a year 8 program implemented in 2015. The program has been constructed to
support students to develop the necessary skills, knowledge and dispositions to enhance
opportunities in education, life and the future. The program was linked to the successful
completion of the SACE Personal Learning Plan which is compulsory in Year 10. In 2015 the
‘S k prbgram Will include implementation of the nationally developed Peer Support Program
and will involve our Year 10 Skills students working in a mentoring and leadership role within
the Year 8 Skills program on the themes of values, resilience and countering bullying.

ng

ed

A review of the school’”s timetabl g intinewthuhpport

Australian Curriculum and the South Australian Certificate of Education, and improved
student engagement.

Page9

a n

n



Annual Report 2014

I4.2 Better Schools Funding

In 2014 the school received Better Schools Funding that was used in a range of ways to support
improved learning outcomes for targeted student cohorts. In particular the funding assisted:

1 the allocation of Learning Mentors to work with our Aboriginal students to support literacy and
numeracy development and SACE completion

1 an allocation of leadership time to support improved attendance at Year 10

1 the implementation of QuickSmart Literacy and Numeracy as an intervention program for
identified students

1 the allocation of staffing to support students attending the City School program.

5. STUDENT ACHIEVEMENT

The school uses Accelerus-Markbook, a computer-based assessment, reporting and analysis
program, which enables us to produce reliable and comparable data that are easily measured in
percentages. Such a program enables the creation of a range of reports to establish baseline
achievement data across the whole school and for specific cohorts. In 2014 School Leadership has
continued to analyse student achievement data to inform the effectiveness of teaching programs and
to assist with the identification of intervention and support strategies necessary to support successful
student learning.

Years 8-10:

The following graphs show the achievement grades of students for years 8-12 at the end of semester
1 and 2. (Year 12 data for semester 2 is from the SACE results). Please note: Grades are A-E,
starting on the left for each subject.

Year 8 Semester 1 Year 8 Semester 2
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Year 9 Semester 1 Year 9 Semester 2
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For Years 8-10, students are assigned a grade in relation to the achievement of Australian Curriculum
Standards. A* C” grade or better indicates the student

year level or better.
While there are some specific points to observe in certain subjects there are several overall trends
that deserve to be investigated and responded to in 2015 by teaching teams and leaders.

1 Why s there a there is a drift towards D and E grades in semester 2 in all year levels?

1 How do we more effectively extend, challenge and support the students who comfortably
achieve the C grade level to achieve at higher levels?

1 The spread of grades is relatively even throughout year 8 and 9. Why is there a significant
flattening of results in Year 10 and greater numbers of students achieving D and E grades?

The number of students in Years 8-10 achieving D and E grades continues to be a significant
concern. An obvious trend particularly across the core subjects is for grades to slide as the pressure
to complete assignment tasks builds into the second half of the year.

Further analysis and exploration of these data will help Learning and Curriculum teams to develop
appropriate and effective intervention strategies to address this issue in 2015.
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Year 11:

Year 11 Semester 1 Year 11 Semester 2
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The SACE requires all students to achieve a

two compulsory subjects: Stage 1 English (20 credits equaling 2 semesters) and Stage 1 Maths (10
credits equaling one semester).

The percentage of students achieving a C grade or better for English across both semesters was very
positive, along with the slight decrease in the number of D and E grades for semester 2 and the
number of students not completing the subject.
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For Maths, the data indicate approximately 45% of students were not successfulinac hi evi ng

grade or better for Semester 2.

In the majority of subjects, there were promising signs that senior school interventions had a positive
effect on student outcomes. The N [Not Complete] grade indicates a lack of achievement and often
relates to students not completing or submitting required assessment tasks. Reasons as to why so
many students did not complete subjects in 2014 requires further investigation to determine how we
can all work together to further improve our intervention and support strategies for the full range of
students.

Year 12:
Year 12 Semester 1

60 Semester 2 Year 12
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41_J A request a Student Achievement Record
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An analysis of the whole school achievement data indicates that the achievement trend flattens out
from Year 8-11. The challenge for us is to build agreed whole school approaches that support
teachers to:

1 clearly identify and articulate the essential learnings for students in each unit of work in
relation to the Achievement or Performance Standard;

1 implement with students (and families) a zero tolerance of work not completed or not handed
in;

1
1 implement differentiated intervention strategies for those students who require additional
support to achieve the agreed essential learnings;

1 build more rigor into the earlier years, developing study habits and achievement goals.

Our ultimate goal would be to have all students entering Year 11 having achieved the agreed
essential learnings from all subjects to support them be successful in Senior School.

Curriculum Development

All curriculum leaders have engaged with and received significant support from our Secondary
Schools Australian Curriculum Implementation Officer [SSACIO]. Our professional development
strategy will continue with this approach into 2015 with a specific focus on Learner Design [TfEL] and
the Understanding by Design strategy to develop more effective teaching in the classroom.

The implementation of the Australian Curriculum (AC) from 2011 through to 2016 is progressing quite
effectively at CBHS. Learning and Curriculum teams have engaged with the new curriculum
documents and redesigned their Learning and Assessment Plans to address the Achievement
Standards in years 8 to 10.

To support this planning a number of strategies have been employed across the school:

1 Release time has been provided for teachers to assist planning and Learning and Curriculum
Leaders have been encouraged to attend all opportunities available so they can support
teachers in their familiarisation with the Australian Curriculum (AC);

1 Teachers and leaders have attended TfEL conference opportunities to develop their
understanding and skills in curriculum design and effective teaching practices;

1 Our professional development opportunities across the year (Early Closures and Student
Free days) have had a continuing focus on developing Learning and Assessment Plans and
Learning Tasks to directly address the Achievement Standards in the AC;

1 Learning and Curriculum teams have developed Common Assessment Tasks (CATSs) to
assist in the moderation and monitoring of student learning and achievement across years 8
to 10;

91 All teachers have been engaged in Professional Learning Communities (PLC) focused on
improving teaching and learning and learning task design;

1 Professor Martin Westwall [Flinders University] was engaged to enhance our professional
learning program in 2014 particularly in relation to developing powerful learners;

1 We completed a Timetable Review and implemented a new layout for the school week;

1 General Capabilities and Cross Curriculum Priorities will be mapped across the school as the
curriculum teams implement the next phase of the AC.

Into 2015

1 Our Timetable review has implemented a new structure for the week including a regular early
closure on Monday to focus our Professional Development for all staff. It has allowed us to
bring the time allocations to all subjects more into line with the requirements of the AC and to
increase the time available to deliver teaching and learning around the General Capabilities
and Cross Curriculum Priorities.
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1 Our Curriculum Leaders, Assistant Principal: Intervention and Support and Assistant
Principal: Pedagogy have formed a new working party to drive the further implementation of
Learning Design in each curriculum area. This team is using the fundamentals of
Understanding by Design [UbD] to enhance the structure, content, delivery and assessment
of all new units of study being written for 2014 — 16. A strategic time line has been developed
to use our Student Free Days and Professional Development time throughout 2015 to focus
on quality Teaching and Learning improvement.

Leaders and teachers of SACE programs will continue to engage with the SACE Board and
developments in the senior years curriculum. A number of our SACE teachers have been directly
involved in the moderation and marking of their subjects and will continue to bring informed comment
and subject development initiatives back to our teaching teams.

Our Senior School team has engaged with the SACE improvement strategy team and has worked
together to develop enhanced strategies to support continued success for our students in the SACE.
The implementation of a Traffic Light strategy by our Assistant Principal: Senior School has been very
successful, widely acknowledged by the DECD SACE Improvement team and adopted by a number
of other schools.

The school s |l eadership team reviews the SACE data ¢
intervention and development strategies to support improved student achievement in the SACE.

The Southern Adelaide and Fleurieu Trade School continues to offer a broad range of vocational
programs and pathways for our students from year 10 onwards. Developments in this area are
documented in a separate section of this report.

5.1 NAPLAN

The National Minimum Standard for Year 9 is Band 6. The data below indicate that, on average, over
half of the Year 9 cohort operate below the National Minimum Standard in all aspects.

Given that the NAPLaN was conducted in May 2014 which was about the time that our Numeracy and
Reading intervention programs commenced (Quicksmart Literacy and Guided Reading), we are
hopeful that results for 2015 will show improvement.

Student Proficiency Bands

504 [ Numeracy
I Reading
[ Writing
[ Spelling
I Grammar

% Proficiency Band

Exempt 5 6 7 8 9 10
Proficiency Band
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11.2 13.4 44.0 18.7 9.0 3.7
11.0 25.0 26.5 19.9 14.7 2.2 0.7
11.6 47.3 13.2 13.2 8.5 3.9 2.3
11.0 18.9 19.7 26.0 17.3 3.9 3.1
11.0 24.4 32.3 15.7 12.6 3.9

Student Mean Scores

Mean Result

600 ~

400

200

/1 2012

Mean Scores

I 2013 [ 2014

Numeracy Reading Writing  Speling Grammar

' Year 9 '
523.9 510.9 520.2
526.9 536.2 518.6
471.9 448.1 464.2
529.4] 538.2] 530.0
529.0 506.5 515.4
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Growth
NAPLAN School Growth: Year 7-9
50— [ Lower 25%
g 40 I Middle 50%
o [ Upper 25%
9 304
o
5 20—
e
& 104
R
0
Numeracy Reading
L Year 7-9 I
Lower 25% 40.0
Middle 50% 48.4
Upper 25% 11.6
Lower 25% 455
Middle 50% 45,5
Upper 25% 9.1

Student growth from Year 7 to Year 9 is mapped in three bands: Lower, Middle and Upper. On
average the norms are: 25% or less in the Lower Growth Band, 50% or less in the Middle Growth
Band and 25% or more in the Upper Growth Band.

As can be seen from these data, while we meet the norm in the Middle Growth Band, approximately
40-45% our students are in the Lower Growth Band in both Reading and Numeracy and only about
10% of our students are in the Upper Growth Band.

We hope these data will change in 2015, given that many Year 8s received Reading and Numeracy
Intervention and Support.

Middle School

In the Middle School we have continued to build positive behaviours for learning and transition.

We believe a successful transition process is essential for student success. A series of successful
processes supported the Year 8 cohort with their transition from primary school. These included:

Year 7 Parent Evening

Year 7 Transition Workshops

= =4 =4

Year 7 Transition Day
1 Week 1 Orientation Week

Feedback from our Year 8 students and families, and the local primary schools, has been very
positive and continues to inform our program.
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Positive Behaviours for Learning

During 2014 we continued to build on positive behaviours for learning. The Code of Conduct is well
established in the Middle School and sets out clear expectations for all students. The number of
students referred to the Behaviour for Learning Centre (removed from class) was reduced in
comparison to previous years.

There have been a variety of programs to support students to develop positive behaviours for learning
and wellbeing and include:

1 Weekly year level assemblies which have focused on school values, getting along, work ethic,
harassment and cyber bullying

1 Year 8 camp to Mylor Adventure camp

1 High Resolves workshop for Year 8 students. This workshop supported students to consider
and develop the mindsets, skills and confidence to play a constructive role in addressing the
many complex challenges faced by our global society.

1 A range of programs to support targeted students as appropriate to their needs. This has
included Labs n Life (in collaboration with the flexible learning options), Drumbeat, outreach
programs run by ASEC (Adolescent Services Enfield Campus — a service provided by SA
Health) and the In —School Psychology service.

Aboriginal Education

Christies Beach High School has the largest number of Aboriginal students in the Southern Adelaide
Region. We are an ATSI Focus School, a Learning Communities Hub School and belong to the South
Australian Aboriginal Sports Training Academy (SAASTA).

In 2014 we built on with the success of last year’s Yarning Group to continue the program. The aim of
this group was to support Aboriginal Boys to gain a stronger sense of Aboriginal Identity and learn
about their family history and Aboriginal Culture. Through the work of community elders, teachers and
support staff, students undertook cultural fishing excursions to sites in the local area, created their
own artefacts and worked with senior mentor students to discuss positive Aboriginal student
leadership. The program evolved to include young women. Perhaps the highlight of the year for many
students was the overnight camping trip to Morgan. Students collected wood from traditional land that
they later used in their yarning group sessions to create artefacts such as didgeridoos, clap sticks and
spears.

Aboriginal students were also part of a number of other extra-curricular programs, including: Deadly
Start to High School, the Nunga Tag Carnival, Life in the Uni Lane, Uni SA Aboriginal Pathways
Conference, ATSI Traineeships, and SAASTA. These programs assisted students to learn a great
deal about both their Aboriginality and the career pathways that are available to them through current
studies or further education.

South Australian Aboriginal Sports Training Academy (SAASTA)

This year the Christies Beach High School SAASTA program saw high levels of student success,
including but not limited to: 5 Year 12 SACE Completers, 6 students achieving a Certificate 3 in Sport
and Recreation, Winner of the SAASTA Shield Soccer Tournament, a high finish in the Aboriginal
Power Cup and one student receiving the SAASTA Sports Person of the Year (female) award. As
well, all students studying the Personal Learning Plan, English and Research Project - three
compulsory SACE subjects - were successful in completing their required units.

Strategies planned for Aboriginal Education in 2015 include:

1 Regular collection and monitoring of student progress to enable timely and appropriate
intervention and support for identified students. This will include Individual Learning Plan
Conferences involving students, families and the Aboriginal Education Team;
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1

=

CBU and Special Class

Continuation of the SAASTA Compulsories Class & increased numbers in the SAASTA
Certificate 3 Sport & Recreation to support higher levels of SACE completion;

QuickSmart Literacy and Numeracy Programs for Middle School Students;
Yarning Groups (Middle School);

An Aboriginal Education Professional Learning Community (PLC) to implement an ATSI Site
Improvement Plan to link closely with the existing CBHS Site Improvement Plan.

2014 was a busy year focusing on improved pedagogy and student engagement in Special Options at
CBHS. Current programs were further strengthened with increased communication structures
between families, outside agencies and the school community. CBU staff worked collaboratively with
the whole school to celebrate special events such as Book Week and the whole school wellbeing day
- Hats Off for Mental Health. Such days positively showcase the diversity of students enrolled at
CBHS. The following additional programs added value to an already engaging curriculum for students
with disabilities:

f

CBU Camp Calperum - 10 senior male students participated in a 4 day camp at
Renmark sponsored by Noarlunga Rotary. On return to school, the students collated a slide
show of their | earnings and said that they

Whole School Recycling - 10 junior students represented CBHS at a presentation at Monarto
Zoo. Funds raised through recycling were donated to the Cheetah at the Zoo. The students
would like to continue this commitment for 2015.

City School Program - 10 senior male students successfully achieved 20 credits for Integrated
Learning as part of this transition program. All families supported the program with some
requesting continuation for 2015 to further consolidate skills in independence and
communication.

State Disability Transition Program - 3 year 12 female students successfully graduated from
this statewide transition to work program. The students shared their special graduation
ceremony with a motivational speech from the Hiltop Hoods hip hop band who
acknowledged how well one of our students spoke in front of a large auditorium of family
and friends.

Transport Training - 6 students were successfully 'transport trained' by CBU support staff.
This means that they no longer require the DECD Transport Assistance Program. These
students, walk, ride, and catch public transport to school promoting independence, health and
wellbeing.

CBU Youth Worker - many students benefited from the trial of a Youth Worker for our most
complex students with mental health issues. Further funding is being sought to continue this
partnership with Re-Engage for the future.

Modified SACE - Senior teachers were provided with planning days to develop the
Assessment and Learning Plans for the introduction of Stage 2 Modified SACE. These
programs are highly personalised and engaging to suit the needs of the students. Families
have requested increased focus on transition to work, social skills and independence for the
future.

Community Learning - a Community Access Program was developed collaboratively with all
staff and will be in operation for 2015. This links directly to modified Society & Culture as well
as the General Capabilities in the Australian Curriculum.
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Flexible Learning

The following programs operated in 2014 using the DECD Flexible Learning Option Strategy:

Year 8 Support

The year 8 program supported the successful transition of students from primary school into high
school and provided ongoing assistance to keep students connected to education. The support
included 1:1 case management, in-class support, access to additional programs (eg Drumbeat, Rock
and Water), linking with parents and caregivers and the opportunity for informal catch-ups throughout
the day as required.

8-10 Program

The 8-10 Program was a newly established on-site program that focused on learning and wellbeing
for students in years 9 and 10. The program provided 1:1 case management to address issues and
barriers to learning and flexible timetables with a focus on the Australian Curriculum, Vocational
Education and short course options and SACE (Personal Learning Plan).

Near the end of the year a review was conducted to determine whether the program was meeting the
needs of the students and to identify actions for improvement. Overall students and families indicated
high levels of satisfaction with the program:

15 15
10 10
5 5
T 0 -
%: & Q}) e@ "0" ,,\Q." o
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My attendance has improved since last year. | feel like | know what is happening with the

education of my child and the communication is

good.
10 15
s 10
5
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| have felt supported by the staff (Teachers, The staff (teachers and youth workers) are
Youth Workers and SSOs) this year. supporting my child and understand his/her

learning needs.
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| have felt supported by the staff (Teachers,

Youth Workers and SSOs) this year.

| feel that my child is learning in the 8-10
Program.

A range of key outcomes were identified from the review, including:

1

A positive learning environment was established with a highly skilled multidisciplinary team
where students were engaged in learning in the classroom and accessing support for their
learning needs;

Students who had a long history of disengagement were attending regularly and learning;
100% of student surveyed agreed that their learning had improved this year;

All students who participated in the QuickSmart Literacy Intervention program showed a
significant improvement in their reading;

In comparing the behaviour data for the students in the program from 2013 to 2014, there was
a 70% reduction in suspensions and exclusions;

Parents / caregivers were very positive about the program and identified an improvement in
their child s confidence, attendance and
supported their child and understood their learning needs.

SOLE (Southern Off-Campus Learning Experience)
SOLE is an off-site program for student in year 11 and 12 who are struggling to stay connected with

mainstream school. The focus is on achieving SACE and Vocational Education qualifications with
access to case management and wellbeing support, to address barriers to learning.

Early in 2014 the need for a review was determined and an evaluation plan developed. The core
purpose of this was to review SOLE and determine whether the program was meeting the needs of
the students and to identify actions for improvement.

Key recommendations from this review included:

|l

f

Ensuring all staff in the program have a clear understanding of working with at-risk students
and the importance of providing a positive and supportive environment that focuses on
learning outcomes within a wellbeing framework.

Addressing the learning environment and looking for an alternative venue to ensure the
program operates from a professional, welcoming and vibrant space that inspires maximum
learning/participation.
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i Offering subjectstoma xi mi se the student’'s opportunities

activities are embedded into relevant contexts eg Literacy and Numeracy for work and
community life.

1 As a result of the review and additional information provided by a Work Health and Safety
audit, a co-location arrangement has been negotiated with TafeSA and a senior program for
CBHS FLO students will be established at the TafeSA Noarlunga Campus in 2015.

CBHS Young Mums

The CBHS Parenting Program provided an educational option for students who were keen to achieve
their SACE or other vocational qualifications while managing the demands of pregnancy or parenting.
Support was provided through case management, access to tailored learning and parent specific
programs such as playgroup, Circle of Security and Bringing Up Great Kids. The program also
provided access to pre-natal and ante-natal care through a community mid-wife.

Re-Engage Youth Services Case Management (REYS)

Re-Engage Youth Services is a case management service provider. CBHS students who are
experiencing multiple and complex needs, issues and barriers to learning can be referred to REYS for
assertive case management support. This support included individualised 1:1 case management with
qualified youth workers and access to a diverse range of programs.

Learning Together

A small number of CBHS students were enrolled in Learning Together based at Christie Downs
Primary School. Learning Together is a DECD program for families with children aged birth to four,
which has operated in South Australia since 2003. The program is based on national and international
research affirming the crucial importance of the very early years of life in laying the foundation for
children's learning and well-being.

Adult Education

Adult student numbers have continued to decline from 48.25 in 2013 to 32.5 in 2014. This impacted
on the number of adult classes that could be offered through our SAIL (Supportive Adult Independent
Learning) program and we were no longer able to fund an Adult Manager/Counsellor. From 2015
adult students wishing to complete the SACE will participate in mainstream subject offerings.

Adult students must have a current criminal screening clearance before commencing at Christies
Beach High school.
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I5.2 Senior Secondary

A priority for 2014 was to improve the SACE completion rate, especially after a significant decline in
2013. A number of key strategies were implemented to improve Year 12 results and these included:

f
il

f
f
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f

SACE Pattern Checks conducted early in year

SACE calendar, key information/operations readily available for teachers via the SACE
website and school notice board

Consistent implementation of the Deadlines Policy

Teachers attended SACE Clarifying Forums to ensure consistency of teacher judgment
against the Performance Standards

Curriculum time focusing on the Performance Standards and task design

Internal moderation of student work to support consistency of teacher judgment against the
Performance Standards

The Senior counselling team upskilled in student pathways including VET offerings and
flexible learning options

Regul ar tracki ng oréffic ightsystenn to elentifyssiudegts on tnaek witht
learning and those requiring follow up interventions — used as a model of good practice by the
SACE board.

A dedicated study support centre staffed with skilled teachers

A dedicated teacher mentor to work with identified students with a Negotiated Education Plan

A positive outcome from these strategies was the 2014 SACE completion rate which improved to
above the state average — see table below.

SACE Completion

100
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°
3
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B
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T 4 B % State
0
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g 30
20
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0
2013
Year
2012 88.61 92.24
2013 76.32 93.56
2014 94.55 94.36
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At the completion of the year:

52 students successfully completed the SACE;
55 students were eligible to complete their SACE;
99 students were enrolled in Stage 2 (Year 12);
28 students gained an ATAR (Australian Tertiary Admissions Rank) -
o four students were accepted into Bachelor degrees at Flinders University
— Mechanical, Engineering, Education Nursing and Engineering (Civil)
0 one was accepted into Adelaide University to do Bachelor of Science ( Space
Science and Aeronautics).
0 one student was accepted into UniSA to study a Bachelor of Design degree majoring
in Visual Communication;
1 Of the 44 students who did not gain their SACE —
0 some were adult students who were planning to complete SACE over 5 years — Adult
Education Policy
0 others were students who were completing SACE over two years
0 some were students who had withdrawn from subjects due to significant health or
family reasons, or because of part time employment.

=A =4 =4 =4

A total of 27 students left the school across the year:

3 left school to seek employment;

9 students gained entry to TAFE courses starting during the year;
12 students secured paid employment;

3 students moved interstate;

E ]

Research Project

YEAR STATE WIDE CBHS

C- or Higher (%)

2012 97% 94.9%
2013 97% 100%
2014 98% 100%

Success with the Research Project was maintained through several strategies during 2014. Firstly,
there was greater emphasis on students taking more responsibility for their own learning. However
students were monitored and assisted by a dedicated group of teachers who met regularly to conduct
internal moderation exercises.

Other Initiatives:

A number of initiatives effected some positive changes for Year 12. The final Year 12 Assembly was

held in front of the whole school for the first time. Year 12 student speakers thanked teachers and

gave advice to future year 12 students, Endeavor Awards were handed out for subjects as were Year

12 completion certificates, and anew Awar d cal |l ed t he “farDhe&/stlRlent forwas cr e
whom “Every Day Wa s Staf, pRents|and ardgivegshwhd attended were in

agreement that this format for the final assembly was a success.

The Formal at the Stamford Grand, at the conclusion of the Senior School year, was well attended by
students andt eacher s . Mandsywere giveh ang the D&/D documenting some of the past
year s e v e mphowmgraphs df students from year 8 provided much laughter.
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Recommendations for 2015:

Improve retention rate for Year 12
Further strengthen strategies to improve SACE completion results
Focus on increasing the numbers of students completing the SACE
Challenge students to strive for higher results
Maintain and further develop -inbke “traffic |light?”
Support * Care group’ teachers to take a key role in
students and to support all aspects of student learning and wellbeing
Develop and implement explicit role statements for Learning and Curriculum Leaders and
teachers of SACE subjects
Have all SACE teachers to attend Clarifying Forums
Encourage more SACE teachers to become moderators/markers for their subjects
Refurbishment of the Year 12 space as the Senior Learning Support Centre
Allocate teacher time to support students struggling with work completion in the Senior
Learning Support Centre during all lessons
1 Dedicate a teacher mentor to work with all identified students with a Negotiated Education
Plan
T Ensure no students | eave school without a pathway

= = =4 —a —a —a -2
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Students in Years 10, 11 and 12 Undertaking Vocational or Trade Training

Christies Beach High School is the lead school for the Southern Adelaide and Fleurieu Trade School
(SAFTS). The tables below show the number of students from CBHS that participated in Vocational
Education and Training Certificate courses. These courses are available to senior students in other
schools that are part of the SAFTS alliance.

For courses hosted at Christies Beach High School -

Course Name Year 10 Year 11 Year 12

Automotive 01 03

Community Services 06 04

Conservation and Land Management 04 04 02
Civil Construction 01 05 02
Creative Industrie 01 03 01
Engineering 02 01

Health Support Services 06 03

Hospitality 06 05

Information Technology 03 02

Outdoor Recreation 01

Retalil 1 03
Small Business Management 02 01
TOTAL: 32 32 09
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For courses hosted at other schools -

Course Name Host School Year 10 | Year 11 | Year 12
General Construction Wirreanda Secondary School 02
Agriculture Mount Compass Area School 01
Hospitality * Ki|WilungaHigh School 03
Sport and Recreation Wirreanda Secondary School 01
Hospitality* Ser vi ce’ Reynella East College 01
Allied Health Assistance Reynella East College 01
TOTAL: 01 06 02
Other Christies Beach High School VET data:
Trade School VET numbers -
2010 2011 2012 2013 2014
139 117 105 86 79
CBHS VET data 2014 by certificate level (from EDSAS) -
Certificate 1 Certificate 2 Certificate 3 Certificate 4
30 53 0 0
CBHS Australian School Based Apprenticeships -
2008 2009 2010 2011 2012 2013 2014
05 05 13 19 06 07 09

Students identifying as ATSI (VET enrolments) -

ATSI students in
SAFTS courses

Other ATSI VET TOTAL ATSI student
numbers numbers

06

0 109
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6. STUDENT DATA

I6.1 Attendance

National Attendance Rates Semester 1

100

[ 2012
I 2013
80 12014
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©
® 404
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0
e @ =4 = o Fal Ic2 =Z2
& © = = ~ G £ <39o 3B
@
Year Level
86.0 84.4 86.3
81.2 80.8 81.3
84.1 76.5 84.7
86.6 75.1 77.1
90.2 835 85.5
88.2 88.2 84.6
86.6 80.8 83.0
83.7 80.4 83.9

School attendance rates improved across all year levels in 2014 turning around a declining pattern
from 2012-2013. This improvement was due to our whole school approach to monitoring and following
up student non-attendance. This approach clearly describes the actions to be followed by staff in a

timely manner. Communication with families is key along with support from the DECD Attendance
Officer.

Over the last 2 years there has been a strong focus in the Middle School on developing those
behaviours that support successful learning which includes school attendance. This focus is impacting
on the culture of the school with more students attending school more regularly. Certainly the
improvement at Year 10 is significant and this reflects a targeted approach at this year level.

Page26



Annual Report 2014

I6.2 Destination

Table 5: Intended Destination

Leave Reason 2013
School Index DECD

% % %

Employment

Interstate/Overseas
Other

Seeking Employment
Tertiary/TAFE/Training
Transfer to Non-Govt Schl
Transfer to SA Govt Schl

Unknown

7. CLIENT OPINION

Parent Opinion Survey

50 parents/caregivers responded to the survey compared to 64 in 2013, however, the sample is more
representative across year levels. This may provide one explanation for the decline in overall ratings.
However, the survey results were evidence of the challenge for all staff and leaders to analyse and
respond to these parent/caregiver views of our service and delivery.

Areas of greatest concern include:

This school takes parents opinions seriou
Teachers at this school motivate my child to learn.
My child's learning needs are being met at this school.

This school works with me to support my child's learning.

= =4 —a -8

These concerns link strongly with the priority in our Improvement Plan of improving student
achievement and indicate some clear starting points for reflection and change of classroom practice
around effective pedagogies and working in partnership with families.
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Teachers at this school expect
== my child ta da his or har

best.

Teachers at this school provide

myy child with usaful feadback

about his ar her school wark.

Teachers at this schoal treat

students fairky.

mpe= Thiis schoal is well maintained.

| can talk ta my child’s

== teachers
abaut my concerns.

Student behavicur is well

manazed

at this schaal.
My child likes being at this

schaal.

This school kooks for ways

This schaol takes parents’
== opinions
serigushy.
Teachers at this schaol motivate
mry child to lear.
My child is making mood progress
at this school.
My child’s lzarning needs

ars

My child fa2ls safe at this = ta being met at this schoal.
schaal. improve.
45
2 g
&
B 35+
B
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25 r 1
DIsTOL DIsTOZ
2013 2014
No. Avg No. Avg
Teachers at this school
expect my child to do 64 4.4 50 3.6
his or her best.
Teachers at this school
provide my child with 64 41 50 3.1
useful feedback about
his or her school work.
Teachers at this S(_:hool 64 41 50 32
treat students fairly.
This sghoql is well 64 41 50 36
maintained.
My child feels safe at 64 4.2 50 36
this school.
| can tal k t
teachers about my 64 4.1 50 3.4
concerns.
Student behaviour is
well managed at this 64 3.8 50 3.0
school.
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My child likes being at 64 43 50 35
this school.
This schogl looks for 64 40 50 30
ways to improve.
This school takes
parentsodo o 64 4.0 50 2.7
seriously.
Teachers at this school
motivate my child to 64 4.2 50 3.1
learn.
My child is ma!<ing good 64 43 50 34
progress at this school.
My child's learning
needs are being met at 64 4.2 50 3.1
this school.
This school works with
me to support my 64 4.0 50 2.9
child's learning.

Student Opinion Survey

74 students responded to the survey compared to 58 in 2013. However, due to the timing of the
survey, the majority of students were Year 8 students (74%) with 23% from Year 9. We will need to
ensure that we have a more representative sample in 2015. This feedback indicates that the Middle
School students are relatively satisfied with their schooling. The strong focus on transition, positive
relationships and case management approaches appear to be making a difference to student

perspectives of the school.

Iy teachers expectme to
—— do

my best.

useful feedback aboutmy
school

wark.

Teachers at myschool treat
students fairly.

—+— Ny school iswell maintained.
| feel safe at my school.
| can talkto my teachers

Iy teachers provide me With e shout
my COncerns.
Student behaviour iswell
managed
at my school.

=—+— | like being at my school .

Ity school looks for ways
— 1O
improve.
My school takes students’
—— gpinions
seriously.
Iy teachers motivate me to
learn.
Mty school givesme opportunities
todointerestingthings.
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2013 2014

No. Avg No. Avg

My teachers expect me 58 a1 74 40
to do my best.

My teachers provide me
with useful feedback 58 3.5 74 3.5
about my school work.

Teachers at my sghool 58 31 74 33
treat students fairly.
My sc.hooll is well 58 238 74 33
maintained.
| feel safe at my school. 58 3.3 74 3.2
| can talk to my teachers 58 3.0 74 31

about my concerns.

Student behaviour is

well managed at my 58 24 74 2.9
school.

I like being at my 58 3.2 74 33
school.

My school looks for 58 3.0 74 35

ways to improve.

My school takes

studentso o 58 2.6 74 3.2
seriously.

My teachers motivate 58 3.1 74 3.4
me to learn.

My school gives me
opportunities to do 58 3.3 74 3.6
interesting things.

Staff Opinion Survey

52 staff accessed the survey with 37 actually responding.
Analysis of the responses indicates the following areas of concern for staff:

1 Student behaviour is well managed at the school.

The school takes staff opinions seriously.

The school works with parents to support student learning.
| receive useful feedback about my work.

Staff are well supported.

= =4 =4 =4
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In 2014 the Leadership team worked with staff to improve communication processes and school
decision making. This will continue to be a priority in 2015 so that staff input is considered and valued.

The development of our whole school agreement of effective pedagogy using the Learning Design
approach, will support teachers to more effectively plan for teaching and learning to improve student
engagement and achievement. The introduction of the 5-Point Scale approach to support students to
regulate their behaviour in class will also assist this strategy.

School Performance and Development processes are explicit but require a more strategic approach to

ensure staff receive regular and supportive feedback on their performance.

Teachers at this school expect Students at this schoal can
students to do their best. == talk to their teachars sbout =t

Teachars at this schaol provide

their concems.

students with useful faedback Parents at this schaol can
about thair schoal wark. talk
Teachars at this school treat to teachers about their concems.

students fairly.

Student behaviour is well

mmpem Thiis school is well maintained. == managed

at this schaal.

Students feel safe at this

schaal.

Students fike being at this
schaal.

This schaol books for ways

improve.

This schaol takes staff apinions

serigushy.

Teachers at this school motivate

students tz lzamn.
Students’ leaming needs
are

being met at this schoal.

o
2 4591 §\=.___=
= 1
&
n 35 -
i
0 = L\;
3
< 254 ————
2 T 1 1
DIsTOL DIsTO2
2013 2014
No. Avg No. Avg
Teachers at this school
expect students to do 17 3.9 37 4.0
their best.
Teachers at this school
provide students with 17 4.3 37 3.7
useful feedback about
their school work.
Teachers at this school 17 46 37 4.0
treat students fairly.
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This sghoql is well 17 36 37 33
maintained.

Students feel safe at 17 a1 37 3.9
this school.

Students at this school

can talk to their . 17 45 37 4.2

teachers about their
concerns.

Parents at this school
can talk to teachers 17 4.4 37 3.9
about their concerns.

Student behaviour is

well managed at this 17 3.2 37 3.1
school.
Studen.ts like being at 17 3.4 37 3.8
this school.
This school looks for 17 38 37 3.8

ways to improve.

This.s_chool tal_<es staff 17 29 37 25
opinions seriously.

Teachers at this school
motivate students to 17 4.0 37 3.8
learn.

Studentso |
needs are being met at 17 3.5 37 35
this school.

This school works with
parents to support 17 3.8 37 3.3
students' learning.

| receive useful
feedback about my work 17 3.2 37 2.8
at this school.

Staff are well supported 17 2.8 37 2.5
at this school.

My School website
http://www.myschool.edu.au/
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8. ACCOUNTABILITY

|8.1 Behaviour Management

The school has a clearly documented whole school anti-bullying and harassment policy which is
available to famil i eandtakesseriouslganygrepbreadihcidents of babassmeéne
and bullying.

The School Counsellors, Year Level Leaders and our Flexible Learning Case Managers provide an
excellent service to students to support wellbeing issues including bullying and harassment. The
appointment of an adolescent psychologist through the In-School Psychology Service is another
welcome support for students and families. Also, we make extensive use of the range of DECD
services to support student wellbeing and behavior, along with other programs available to schools —
these include our local Community Police Officers, Safe Partying and Cyber Safety programs,
Headspace, Second Story and Shine.

During the year the school had the opportunity to participate in a pilot research program conducted by
the University of SA which investigated bullying in schools and its effects on wellbeing. Unfortunately
the limited number of responses from our students made the school results unreliable.

However, another survey opportunity, the Middle Years Development Instrument, conducted late in
the year will provide the school with a detailed report about five dimensions that are critical
components of development and which are strongly linked to wellbeing, health, academic
achievement, and success throughout the school and later in life. This report will inform programs and
practices that help students to feel valued, safe and connected to school.

The school’
implemented consistent strategies to reinforce appropriate behaviours to support positive learning.
During the year teachers in the CBU and some in Mi ddl e School trained in

S Code of Conduct i s we | | established

t he

scal e’ , a strategy to support students to reigul ate t

this training so we can be consistent in our approach to supporting students with their behaviour.

As the Middle School students transition into Senior School we expect improved behaviours which will
lead to an improved learning culture across the school. Authentic student leadership and student
involvement in school decision making are strategies planned for 2015. These will also positively
influence the school culture.

IReIevant History Screening (formerly Criminal History Screening)

Site leaders are responsible for ensuring their sites comply with the DECD screening verification
responsibilities. This includes maintaining the accuracy of screening information on EDSAS, HRS or
site files.

All teaching staff are screened every 3 years as a requirement for Teacher Registration in South
Australia.

A current screening clearance is a condition of employment for DECD ancillary staff.

For all other adults connected to the school on a regular basis, clearances are sighted and the
clearance informationisr ecor ded on t he school (oscopeddbdedrances arddR S
maintained if not connected to these systems). The range of adults connected to our school include:
adult students, youth workers, the school psychologist, mentors and volunteers, tertiary students on
placement, Governing Council members, canteen staff, music instructors and health professionals.

The audit conducted in Term 3 2014 showed that our processes are effective.
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J[8.3 HUMAN RESOURCES - Workforce Data

8.3.1 Teacher Qualifications
All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Number of
Qualifications

Qualification Level

Bachelor Degrees or Diplomas

Post Graduate Qualifications

Please note: Staff that have more than 1 qualification will be
counted more than once in the above qualification table.
Therefore the total number of staff by qualification type may be
more than the total number of teaching staff.

8.3.2 Workforce Composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Workforce Composition ] ] i ]
Indigenous = Non Indigenous | Indigenous | Non Indigenous

Full-time Equivalents

Persons

|9. FINANCIAL STATEMENT

Income by Funding Source

Funding Source

<Data for this table can be obtained from your final 2014 End of Year Profit and Loss Statement.

Alternatively you may attach your final 2014 Profit and Loss Statement as an appendix. No other
information is required.>
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